returned to their phones or personal conversations. Shorter conversational "interludes™ might work
better for typical classes.

Where this book excels, however, is in its exam prep material. This is to be expected, of
course, in an exam-prep textbook. The appendices, which are tied to the various sections of each
chapter, offer further preparation for the exam itself, with guidance on what to expect, how to prepare
for, and how to do each part of the exam. My students found this to be invaluable for giving them
both a familiarity with what would be on the exam and strategies for their preparation and
performance.

In my particular situation of having a small class of highly motivated students, this book is
not bad. Of course, at the least, | would arrange the workbook so that it better corresponds to the
students’ book for the assigning of homework, but I would rather the workbook simply be more drills
for the grammar. The textbook provides 19 19 lots of opportunities to practice for the exam, but 1 find
that grammar nuances require drilling and drilling.

I would also set the bulk of the writing tasks to be assigned as homework. | see the benefit in
doing an occasional writing task in class (to prepare the students for a timed, official session), but
with our limited class time, | cannot see doing this for each chapter.

Overall, I am happy enough with this book in the general trend of language textbooks. That
said, | do think the trend is a bit too conversation-focused for the large classroom. In my classes of
ten or more students, more grammar exercises would be more beneficial, | believe.

VK 371.311:811.111
JI.B. Ai3ikoBa

DIGITAL STORYTELLING IN ENGLISH LANGUAGE TEACHING:
A MULTIMODAL APPROACH TO LANGUAGE LEARNING

Ilyonixayis oocniodcye nedacociunuil NOMeHyian yugposozo cmopimeniney y 6UKIAOAHHI
ameniticbkoi mosu. Y Hitl suceimuoemvcs QyHOAMeHmanibHa poib CMopimeniney 6 oceimi ma
BUBUEHHI MOBU, NIOKPECIIOEMbC 1020 30AMHICMb KOHMEKCmYanizyeamu Mo8y ma Cnpusamu
Momueayii HABUAHHS, BKA3YEMbCA, WO YUPDPosull cmopimenine NOEOHYE HAPAMUBHI MEXHIKU 3
MYTbMUMEOIUHUMU  THCMPYMEHMAaMU Ol CMBOPEHHA IHMEPAKMUBHO20 HABUANILHO20 00C8I0Y,
OKpecnoiomvCsi  KIoYo8i  GIOMIHHOCMI  MIJC MPAOUYiiHuM ma Yyugdposum cmopimeniHeom,
ONUCYEMBCA NPAKMUYHE 3ACMOCYS8AHHA YUPDPOBO2O cmopimeniney 6 npoyeci HA8YAHHA ma
HAOAmMbCsi pekoMeHoayii wooo BUKOPUCMAHHA YUDposux niame¢opm npu eusuyeHHi moeu. Y
nyonikayii 3p001eHo UCHOBOK, WO, 3A0X0UYI0UU KPeamugHiCmy, CRiBNpayo ma asmoHoMilo YuHie,
yughposuii cmopimeinine He auuLe NOKPAULYE MOBHI HABUYKU, Ajle Ul PO36UBAE YUPPOBY epAMOMHICMb
ma KpumudHe MUCIeHHs, d MAaKoic 3abe3nedye smMicmonull, ocooucmicuuti nioxio 00 UKIAOAHHSA
aHeniticbkoi Mosu, sikutl ionogioae nompedoam 21-eo cmoaimmsi.

Knrwowuoei cnosa: yugposuii cmopimenine, 6UKIA0AHH AH2AIUCLKOL MOBU, BUBYEHHS MOBU,
yughposa epamomuicms, 0cooUCmicHull nioxio, 0C8IMHI MexHOI02i.

This publication explores the pedagogical potential of digital storytelling in English language
teaching. It highlights the fundamental role of storytelling in education and language learning,
emphasising its ability to contextualise language and promote engagement, then moves on to digital
storytelling, which combines narrative techniques with multimedia tools to create rich, interactive
learning experiences, outlines key differences between traditional and digital storytelling, describes
practical applications of digital storytelling in the classroom, and recommends digital platforms that
support language learning. The publication concludes that by encouraging creativity, collaboration
and learner autonomy, digital storytelling not only enhances language skills, but also builds digital
literacy and critical thinking, and provides a meaningful, student-centred approach to English
language teaching that meets the needs of 21st century learners.
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Storytelling has long held a central place in education because of its ability to capture
attention, communicate complex ideas through narrative and foster emotional engagement. As a
pedagogical strategy, storytelling supports memory retention and encourages students to internalise
content in a meaningful way. Research shows that human cognition is deeply rooted in narrative
thinking, making storytelling a natural way to learn. In the classroom, stories provide a context for
knowledge and allow learners to relate information to their own lives and experiences.

In language teaching, storytelling serves as a dynamic tool for developing different language
skills. It provides contextualised language input, allowing learners to encounter vocabulary and
grammatical structures in meaningful contexts. In addition, storytelling encourages active
participation as students engage in listening, speaking, reading and writing activities centred on
narratives. This holistic approach not only improves language skills, but also promotes cultural
competence by exposing learners to different perspectives and traditions.

With the rise of digital technologies in education, storytelling has taken on new forms,
integrating multimedia elements that enhance learner engagement and interactivity. Digital
storytelling combines text, images, video, narration and music to create compelling narrative
experiences. Its potential for teaching English is increasingly being recognised in a variety of
educational contexts.

Traditional storytelling relies primarily on oral or written language, with the storyteller as the
central actor. In contrast, digital storytelling uses technology to enable students to become creators
of multimedia narratives. While both forms involve narrative structure and creativity, digital
storytelling adds layers of visual and auditory communication that can support learners at different
levels. In addition to developing storytelling skills, digital storytelling promotes digital literacy,
which is essential in 21st century education.

Effective digital storytelling in the English classroom integrates student-centred approaches.
Teachers can implement project-based learning tasks where students write scripts, record audio,
create visuals and edit videos to tell stories in English. This process involves multiple drafts, peer
feedback and the integration of language skills at all stages. Activities may include personal
narratives, retellings of literary texts, or the creation of fictional stories aligned with language
objectives. In particular, the process of scripting and voice recording has been shown to improve
pronunciation and fluency.

A wide range of digital tools support storytelling in the language classroom. Selecting
appropriate tools depends on the learning objectives, available resources, and students' technological
proficiency. Beginner-friendly platforms such as Storybird and Book Creator allow learners to
combine illustrations with text, while Canva or Powtoon enable more advanced video storytelling.
Tools like Microsoft PowerPoint, Padlet, VoiceThread and WeVideo support collaborative
storytelling, allowing students to co-construct narratives and provide feedback. These platforms
promote multimodal expression, helping students demonstrate their understanding through a variety
of formats.

Digital storytelling fosters language development through authentic use of English in
meaningful contexts. It supports differentiated instruction by accommodating diverse learning styles
and abilities. Moreover, it encourages learner autonomy, creativity, and collaboration. Research
shows that students who engage in digital storytelling improve not only their language skills but also
their confidence and motivation. Importantly, digital storytelling allows learners to connect their
personal experiences with language practice, enhancing emotional engagement and long-term
retention.

As all the above points have proved, digital storytelling bridges traditional language teaching
with modern digital practices. It transforms students from passive recipients of information into active
creators of content. By integrating digital storytelling into the English language classroom, educators
can cultivate both linguistic and digital skills while encouraging creativity and critical thinking. As
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education continues to evolve, digital storytelling offers a dynamic, learner-centred approach to
language learning that resonates with the digital generation.
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BILIUB ®I3UYHUX BIIPAB HA ICUXOEMOIIMHUN CTAH JIIOJJUHU

YV cmammi pozensioacmucsa 6nius izuunHux 6npas Ha NCUXOEMOYIUHUL CMAH JHOOUHU.
Ilpoananizoeano mexamizmu 3HUIICEHHS CmMpecy, NOKPAUWJeHHS HACMPOIO, 6NIUE HA KOSHIMUBHI
@yHryii ma gopmysanns enesnenocmi 6 cobi. Iliokpecrnioemovca pons izuunoi akmugHocmi y
npoginakmuyi 0enpecusHux cmauie i NOKpaujeHHi 3a2aivbHo2o camonoyymms. Peaynapui ¢izuuni
8NPABU CRPUAIOMb 3MIYHEHHIO NCUXTUHO20 300P08 sl Ma NIOBUWEHHIO AKOCTI HCUMMAL.

Knrouoei cnosa: ¢hizuuni enpasu, ncuxoemoyitinuti cmaw, cmpec, izuuHa akmueHicmo.

Cryninb pocaimkyBaHocti mnpoOaemu. IIpoGnema BmiuBy (I3MYHMX BIOpaB Ha
TICUXOEMOIIMHUI CTaH JIOIMHU € MPEeIMETOM 0araTboxX HayKOBUX JIOCIIIKEHb Y Taly31 MEIUIIMHH,
ncuxoJiorii Ta Gpi3uuHoI KyIbTypH. OCOOJIMBO FOCTPO 1€ MUTAHHSA CTOITh Nepes 3100yBadaMy BUILIOT
OCBITH, aJ)K€ HABUAHHA - 1€ BUCOKE IHTEJEKTyalbHe, eMolliliHe Ta iH(opMalliiiHe HaBaHTaXKEHHSL. 3a
naHuMu BeecBiTHBOT oprasizaiii 0XopoHHU 370poB'sa, YkpaiHa mocijgae mepuie Miciie B €Bpori 3a
KUTBKICTIO JIFO/IEH 3 IIarHO30M «IICUXIYH1 pO3NIaH Ta AETpecisy, 1 1 mudpa MOPOKy 3pOCTaE, B TOMY
4yucli 4epe3 BiiiHy. TpuBamuii cTpec Bin BICHKOBUX [Iili, €KOHOMIYHA HECTaOUIbHICTh Ta
HEBIEBHEHICTh Y 3aBTPAIIHbOMY JIHI HETaTMBHO BIUIMBAIOThH Ha MCUXIYHE 370POB's yKpaiHiiB. Tomy
BAXUIMBO 3HANTH e(eKTHBHI CMocoOM TMOKpaMTH iXHIH eMOoIiiHui craH. BxmoueHHS
cHUCTeMaTHUYHUX (PI3MYHHUX BIpaB y MOBCAKICHHE XUTTS MOJOAUX JIOJIeH Moke OyTH e(heKTUBHUM
criocoOoM 3ano0iraHHs Jenpecii, MiIBUIIEHHS CTPECOCTIHKOCTI Ta BUTPUBAJIOCTI HEPBOBOI CUCTEMH.

17



