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APPLICATION OF CAMBRIDGE'S COMPACT FIRST IN TEACHING INTERMEDIATE 

ENGLISH 

 

In this review of Cambridge English: Compact First, Second Edition (B2 Level) by Peter May, 

I look into what works and what does not work in using this as a text both for teaching English and 

for preparing for the Cambridge English: First exam. I analyze the book's strategies and classroom 

integration, concluding that it is effective for the exam but, like many contemporary textbooks, not 

ideal for the classroom.  

Keywords: Cambridge English, language exam, textbook, English, exam preparation, 

language instruction 

 

In preparing members of the faculty at Mykolayiv National Agrarian University for the 

Cambridge English: First exam, I have been using Cambridge English: Compact First, Second Edition 

(B2 Level) by Peter May (Cambridge University Press, ISBN: 978-1-107-42842-3) along with its 

accompanying workbook and teacher's manual. The book uses the multi-faceted approach that is 

popular in recent language textbooks. In our circumstances, I do not find this approach ideal.  

Each chapter of Compact First consists of seven parts: listening, speaking, writing, 2 sections 

of reading and the use of English, grammar, and revision. All but grammar and revision include some 

practice or preparatory work and an "exam task," which emulates what the students will encounter on 

the exam. Furthermore, there are sections in the back of the book that describe in greater detail how 

each part of the exam works and specific strategies. The grammar section allows the students to 

review various grammar topics, and further explanations are included in the appendix. More than for 

teaching English, the book is designed to prepare the students for the exam. The workbook follows 

the same structure, providing more 18 18 practice in the form of questions and "exam tasks"; it 

emulates the student's book but without the explanations.  

Although the book is targeted to future takers of the Cambridge English exam, the multi-

skilled structure is familiar from other contemporary textbooks and was, ultimately, a difficulty. I 

taught from this book once a week for an 80-minute class, and this was not enough time for the book's 

strategies. I found that each section took about one class period, but, because we met only once a 

week, I assigned the writing and grammar sections for homework rather than spend our limited class 

time watching the students write. Furthermore, the workbook sections did not seem to correspond 

directly to the student book, so the homework required some tracking, as I assigned sections out of 

order.  

Furthermore, and this is an issue with many of these contemporary language textbooks, the 

speaking sections require motivated students. I was lucky in having a small group of highly motivated 

students. I have taught similar books in larger, lessmotivated classes, and the times when the students 

must pair off and enact a dialogue or discuss a subject are problematic. I found myself able to focus 

on only one or two pairs during each session, and while I focused on them, the others lost interest and 
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returned to their phones or personal conversations. Shorter conversational "interludes" might work 

better for typical classes.  

Where this book excels, however, is in its exam prep material. This is to be expected, of 

course, in an exam-prep textbook. The appendices, which are tied to the various sections of each 

chapter, offer further preparation for the exam itself, with guidance on what to expect, how to prepare 

for, and how to do each part of the exam. My students found this to be invaluable for giving them 

both a familiarity with what would be on the exam and strategies for their preparation and 

performance.  

In my particular situation of having a small class of highly motivated students, this book is 

not bad. Of course, at the least, I would arrange the workbook so that it better corresponds to the 

students’ book for the assigning of homework, but I would rather the workbook simply be more drills 

for the grammar. The textbook provides 19 19 lots of opportunities to practice for the exam, but I find 

that grammar nuances require drilling and drilling.  

I would also set the bulk of the writing tasks to be assigned as homework. I see the benefit in 

doing an occasional writing task in class (to prepare the students for a timed, official session), but 

with our limited class time, I cannot see doing this for each chapter.  

Overall, I am happy enough with this book in the general trend of language textbooks. That 

said, I do think the trend is a bit too conversation-focused for the large classroom. In my classes of 

ten or more students, more grammar exercises would be more beneficial, I believe. 
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DIGITAL STORYTELLING IN ENGLISH LANGUAGE TEACHING: 

A MULTIMODAL APPROACH TO LANGUAGE LEARNING 

 

Публікація досліджує педагогічний потенціал цифрового сторітелінгу у викладанні 

англійської мови. У ній висвітлюється фундаментальна роль сторітелінгу в освіті та 

вивченні мови, підкреслюється його здатність контекстуалізувати мову та сприяти 

мотивації навчання, вказується, що цифровий сторітелінг поєднує наративні техніки з 

мультимедійними інструментами для створення інтерактивного навчального досвіду, 

окреслюються ключові відмінності між традиційним та цифровим сторітелінгом, 

описується практичне застосування цифрового сторітелінгу в процесі навчання та 

надаються рекомендації щодо використання цифрових платформ при вивченні мови. У 

публікації зроблено висновок, що, заохочуючи креативність, співпрацю та автономію учнів, 

цифровий сторітелінг не лише покращує мовні навички, але й розвиває цифрову грамотність 

та критичне мислення, а також забезпечує змістовний, особистісний підхід до викладання 

англійської мови, який відповідає потребам 21-го століття. 

Ключові слова: цифровий сторітелінг, викладання англійської мови, вивчення мови, 

цифрова грамотність, особистісний підхід, освітні технології. 

 

This publication explores the pedagogical potential of digital storytelling in English language 

teaching. It highlights the fundamental role of storytelling in education and language learning, 

emphasising its ability to contextualise language and promote engagement, then moves on to digital 

storytelling, which combines narrative techniques with multimedia tools to create rich, interactive 

learning experiences, outlines key differences between traditional and digital storytelling, describes 

practical applications of digital storytelling in the classroom, and recommends digital platforms that 

support language learning. The publication concludes that by encouraging creativity, collaboration 

and learner autonomy, digital storytelling not only enhances language skills, but also builds digital 

literacy and critical thinking, and provides a meaningful, student-centred approach to English 

language teaching that meets the needs of 21st century learners. 


