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AHoTamnis: Y poOOTi po3riIsTHYTO MOBHY ITIJITOTOBKY SIK BOXKJIUBUIN IHCTPYMEHT TpaHchepy
HAyKOBHX 3HaHb y BUpoOHHUY cdepy. [IpoananizoBaHo cydacHi miIX014 O 1HIIOMOBHOI MiATOTOBKU
y 3aKjazax BHUIIOI OCBITH, 30KpeMa ii poiib y 3a0e3MedYeHHi JOCTYIy A0 MIKHAPOJHUX HAYKOBHX
pecypciB, IHHOBaIid Ta TEXHOJOTiH. BU3HAUeHO KIIIOYOBI YMHHHUKU €()EeKTHBHOCTI MOBHOI
MIJTOTOBKM Yy KOHTEKCTI 1HTErpaiii OCBITH, HayKH 1 BUPOOHMIITBA. Y3arajJbHEHO HaIpalllOBaHHS
YKpaiHCBKUX HAYKOBI[IB HIOJ0 KOMYHIKaTHBHOTO, KOMIIETEHTHICHOTO Ta MUKIUCIMIIIHAPHOTO
MIIXOAIB 10 HABYAHHS IHO3EMHHUX MOB.

KuarouoBi cioBa: MoBHa MiAroTOBKa, TpaHcdep 3HAHb, IHHOBAIIil, aHTTINiChKa MOBA,
npodeciiiHa KOMyHIKaIlis,, arpapHUi CEKTOpP.
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Abstract: The theses investigate international experience of interaction between
education, science and industry in the training of specialists. The German dual
vocational training system as a leading global model of integration of theoretical and
practical components of learning is analysed. The experience of France in expanding
apprenticeship in higher education institutions and the joint initiative of Switzerland,
Austria and Germany within the "Dual VET Alliance" are characterised. The key
conditions for effective education-industry interaction are identified: legislative
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regulation, economic incentives for employers, competence-based orientation of
standards, and institutional support for partnership. Possibilities for adapting
international models in Ukraine in the context of implementing the Law of Ukraine
"On Vocational Education™ (2025) are determined.

Keywords: international experience, dual education, education-industry
Interaction, training of specialists, dual system, apprenticeship, professional standards,
adaptation of international experience, Germany, France, Switzerland.

The search for effective organisational models of specialist training that combine
educational, scientific and industrial components is one of the priorities of reforming
the education system of Ukraine. The study of international experience of such
countries as Germany, France and Switzerland allows the identification of practice-
tested mechanisms that can be adapted to domestic conditions.

Among international models of education-industry interaction, the most
thoroughly studied is the German dual system, recognised worldwide as an "effective
basic model" of specialist training [1]. Its key characteristic is simultaneous training at
two venues: an enterprise and a state vocational school. Enterprises bear two thirds of
the total costs of initial vocational training, viewing the education of their future
personnel as the best form of recruitment [1]. As of 2023, 470,900 new training
contracts were signed in the German dual system, and the total number of trainees
exceeded 1.22 million across 327 recognised occupations [2].

Researchers Mordhorst and Jenert (2023) examined 152 higher education
programmes integrating academic and vocational components at higher education
institutions in Germany and identified five types of such integration depending on the
degree of interconnection between the theoretical and practical components [3]. This
demonstrates that even within a single country, education-industry interaction is
implemented in different ways and requires systematic analysis when being adopted
elsewhere.

Graf (2024) conducted a comparative analysis of work-based learning models in
higher education in France, Germany and the United States. In France, as of 2022,
576,000 apprentices were enrolled in higher education institutions, accounting for
51.4% of all apprentices in the apprenticeship system and 11.6% of all higher education
students. Notably, even the prestigious grandes écoles, which had traditionally focused
on purely academic training, joined this form of education [4].

Switzerland, Austria and Germany formed the "Dual VET Alliance™ in 2023 to
jointly provide advisory services to other countries on reforming their vocational
training systems. Among the key areas of the alliance are the development of
competence-based standards and curricula, the training of pedagogical staff at
vocational education institutions, and encouraging enterprise readiness to participate
in the training of personnel [5].

A synthesis of international experience allows the identification of the following
conditions for effective education-industry interaction. First, legislative regulation of
enterprise participation in specialist training and a clear distribution of responsibility
between the educational institution and the employer. Second, a system of economic
incentives for enterprises, including cost compensation and tax benefits, as well as the
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involvement of chambers of commerce and industry as quality regulators. Third,
competence-based orientation of training standards developed jointly with sectoral
associations. Fourth, institutional support through permanent communication
mechanisms between the educational institution, the enterprise and the student.

International experience convincingly demonstrates that effective interaction
between education, science and industry in the training of specialists does not emerge
spontaneously — it requires a regulatory and legal foundation, economic incentives for
employers, and jointly developed standards. The successful models of Germany,
France and Switzerland cannot be transferred mechanically; however, their key
elements can be adapted taking into account Ukrainian educational, economic and legal
conditions — in particular, in the context of implementing the Law of Ukraine "On
Vocational Education” (2025).
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AHoTamia: VY Te3ax JOCHIDKEHO 3apyOLKHMM JOCBiA B3a€MOAIl OCBITH, HayKu Ta
BUPOOHMIITBA y MiAroToBli (axisuis. [IpoananizoBano ayanpHy cucteMmy mpogeciifHol miAroTOBKU
HiMeuyunHu sk MpoBiJHY CBITOBY MOJEINb 1HTErpalii TEOPETUYHOro 1 MPAKTUYHOTO KOMIIOHEHTIB
HaBuaHHS. OxapakTepu3oBaHo 1ocBi PpaHLii MO0 PO3LMIMPEHHS YYHIBCTBA y 3aKja/lax BHUIIOT
OCBITH Ta ciuIbHY i1HiniatuBy llIBeinapii, ABctpii 1 HiMequnnu y Mexax «AnbsHcy ayanbHoi BET».
BuokpemieHo kio4yoBi yMOBH €(EeKTHBHOI B3aeMojii OCBITH 1 BHpPOOHUIITBA: 3aKOHOJIABYE
peryJioBaHHs, EKOHOMIYHI CTHUMYJIW JUIsi PpOOOTOJABIIB, KOMIIETEHTHICHA OpPIEHTOBAHICTH
CTaHJApTIB Ta IHCTUTYIliIiHe 3a0e3nedyeHHs MapTHepcTBAa. BH3HAYEHO MOMKIMBOCTI ajamnTarlii
3apyOlKHUX Mojenel B YKpaiHi B KOHTEKCTI BIpoBaKeHHS 3akoHy Ykpainu «lIpo mpodeciiiny
ocBiTy» (2025).

KurouoBi cjioBa: 3apyOiKHHMIT TOCBIJ, JyajdbHa OCBITA, B3AEMOJISI OCBITH 1 BUPOOHUIITBA,
niAroToBKa (paxiBIiB, AyaJibHA CUCTEMA, YUHIBCTBO, podeciiiHi cTaHaapTH, afanTailis 3apy0iKHOTro
nocBiny, Himeuunna, ®@panis, [1IBeiimapis.
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