PO3BUTKY.

Pazom 3 TuUM, BHKOpHCTaHHS aHAJIITHKU JAHUX Y BOJEHOONI CTHKA€ThCS 3 BHKIMKAMHU Ta
oOMexxeHHsAMH. Jlo HUX HajexaTb CKIAIHICTE 300py SAKICHHX 1 CTaHJapTH30BaHUX JIaHUX,
HEOOXITHICTh BUCOKHX TEXHIYHMX HABUYOK JIJIsI OOpOOKM BEIIMKUX MAacHBIB iH(OpMaIlii, BIICYTHICTh Y
TPEHEpPiB MPAKTUYHOTO JOCBiy POOOTH 3 aNroOpuTMaMH MAIIMHHOTO HAaBYaHHA Ta HEOOXIiTHICTbH
IHTerpamii pi3HOPIAHMX JOKepen JaHuxX. Hanpukinaa, moegHaHHS JaHUX Bigeo, TPEKepiB 1
CTaTUCTHYHUX MOKA3HHUKIB YaCTO MOTPeOYeE CKIAAHUX OOUMCIIIOBATIBHUX PECYPCIB Ta KOOPIMHALIT MIXkK
PI3HHMH cHUCTeMaMu 300py iHdopMarrii.

TakuMm 4MHOM, aHAJITHKA JAHUX Y BOJIEHOONI CHOTOJHI € KPUTUYHO BAXIIMBOIO CKJIAJO0BOIO
MIJTOTOBKK Ta BHCTYIIB MPOBiAHUX KoMmaHA. KoMOiHalis CTaTUCTUYHOTO aHami3y, MaIlluHHOTO
HABYAHHSI, BiJICOAHATIITUKYA, HOCUMUX TEXHOJIOTiM Ta ICTOpUYHHMX 0a3 JaHUX JI03BOJISIE CTBOPIOBATH
IUTICHI MOJENI, IO OXOIUIIOITH (I3UYHHKM, TEXHIYHMH, TAKTHYHUM 1 TICUXOJIOTIYHUH acCIeKTH
copTuBHOI  nisbHOCTL. Lle cmpusie migBHIIEHHIO mpodeciiHOro piBHA  CHOPTCMEHIB,
pe3yJIbTaTUBHOCTI KOMaH/ Ta 3a0e3ledye KOHKYPEHTHY NepeBary B yMOBaxX Cy4aCHOTO CIIOPTHBHOTO
CepeIoBUILA.

This article examines the use of data analytics in volleyball, focusing on how modern
technologies can enhance team performance and training efficiency. It discusses statistical analysis,
video analytics, machine learning, and wearable devices as tools for evaluating technical-tactical
actions, physical condition, and predicting match outcomes. Integrating these methods allows coaches
to optimize training, reduce injury risk, and improve the overall competitiveness of volleyball teams.
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PSYCHOLOGICAL STRATEGIES FOR OVERCOMING THE LANGUAGE
BARRIER

Y pobomi npoananizosano ncuxonoeiumi cmpameeii NOOOJNAHHA MPUBONCHOCMI NIO HUAC
BUBUEHHS AH2TILICLKOI MOBU SIK IHO3EMHOI Y CYUACHOMY OC8IMHbOMY cepedosuwyi. Bcmanoeneno, wo
MPUBONCHICMb Y NPOYeCi BUBYEHHS [HO3EMHOI MOBU 3YMOGIIOEMbCA SIK eMOYIUHUMU, MaK I
KOHMEKCMYAanbHUMU YUHHUKAMU, 30Kpema Cmpaxom NPUnYWeHHs HOMUNLOK, HU3bKUM pIGHeM
yneeneHocmi 6 cobi ma ocobausocmamu opeauizayii HasuanbHo20 npoyecy. Buswaueno, wo
epekmusHUMY  cmMpameiaMu  3HUMCEHHS MPUBONHCHOCMI € PO3GUMOK YNeeHeHocmi 6 o0,
3ACMOCYB8AHHS  KOSHIMUBHOI  pecmpyKmypusayii, noemanue 3a1y4eHHs 00 KOMYHIKAMUBHOIL
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JisinbHOCmI, 3a6e3neyeHns NIOMPUMYBATLHOI 83AEMOOTT MIdIC BUKIAOAYEM [ CIYOEeHMOM, Op2aHi3ayis
CNIIbHO20 HABYAHHS, A MAKOMC A0ANMAayis neoazo2iyHux 6naugie 00 IHOUBIOYAIbHUX 0COOaUBOCMEl
3000ysauie oceimu. OOIPYHMOBAHO, WO BNPOBAOIHCEHHS 3A3HAUEHUX CMPAMe2ill CHPUAE 3HUINCEHHIO
Pi6HSL MPUBOICHOCE, NIOBUWEHHIO DIBHS YCHO20 MOBIEHHS, AKMueizayii yuacmi cmyoeHmis y
HABYANLHOMY NPOYeCi ma 3a2aibHOMY NIOBUWEHHIO eqheKMUBHOCMI 080100IHHSA IHO3EMHOI0 MOBOIO.

Knrouoei cnosa: mpusoza neped iHo3eMHOI0O MO0, MOSHUL bap'ep, ncuxonociyni cmpameezii,
6NEeGHEHICMb V CO0I, KOCHIMUBHA DeCmpYKmypu3ayis, KOMYHIKAMUEHA KOMHEMEHMHICMb, 8UEUEeHHS
AHNIUCLKOI AK THO3eMHOI MOBU, NIOMPUMKA OOHONIMKIB, IHMEPAKMUeHe HABYAHHS, 2eHOEpPHI
BIOMIHHOCMII.

The paper examines psychological strategies for overcoming foreign language anxiety in
contemporary English as a Foreign Language (EFL) classrooms. Recent studies indicate that foreign
language anxiety arises from both emotional and contextual factors, including fear of making
mistakes, low self-confidence, and the characteristics of the classroom environment. Effective
strategies for reducing foreign language anxiety include the development of self-confidence, the
application of cognitive restructuring techniques, gradual engagement in communicative tasks,
supportive teacher—student interaction, collaborative learning, and the adaptation of instructional
interventions to learners’ individual characteristics. It is argued that the implementation of these
strategies contributes to lowering anxiety levels, improving oral proficiency, increasing classroom
participation, and enhancing overall effectiveness in foreign language acquisition.

Keywords: foreign language anxiety, language barrier, psychological strategies, self-
confidence, cognitive restructuring, communicative competence, EFL learning, peer support,
interactive learning, gender differences

Foreign Language Anxiety (FLA) is one of the most significant psychological barriers in
second and foreign language learning. It manifests as fear of mistakes, low self-confidence,
communication apprehension, and anxiety regarding negative evaluation from teachers and peers.
These factors can negatively impact students’ cognitive processes, including attention, memory, and
decision-making, leading to reduced participation in classroom activities and lower language
performance [4, p.363-385], [5, p.154-157]. Recent research demonstrates that FLA is
multidimensional, arising not only from limited linguistic knowledge but also from emotional,
cognitive, and contextual factors. Alrabai (2014) proposed a comprehensive model of FLA in the
Saudi EFL context, identifying communication apprehension, fear of negative evaluation, and test
anxiety as major sources of learners’ stress [1, p.82-101]. This model emphasizes that speaking
activities and performance-based assessments often trigger high levels of anxiety, which may reduce
classroom participation and impede language acquisition [1, p. 88]. Aydin (2016) highlighted the role
of the classroom environment and teacher behavior in shaping FLA. Students reported that competitive
classrooms, lack of teacher support, and excessive corrective feedback increased their anxiety levels
[2, p.632]. The study emphasized that instructors can reduce FLA by fostering a supportive and
inclusive atmosphere, using positive reinforcement, and treating mistakes as learning opportunities
rather than failures [2, p. 632]. Elald1 (2016) examined FLA among English language and literature
students in Turkey, showing that individual characteristics such as low self-efficacy, perfectionism,
and fear of social judgment interact with contextual factors such as peer pressure and classroom
dynamics to exacerbate anxiety [3, p.219-228]. The study indicated that students who developed
coping strategies, including practicing speaking in safe settings, self-encouragement, and mental
rehearsal, demonstrated higher confidence and participation in class activities [3, p. 224].

Gender differences in FLA were also observed. Mahmoodzadeh (2013) reported that female
students generally experience higher levels of anxiety during oral presentations compared to male
students, which may affect performance and class participation [7, p. 61-70]. Awareness of such
individual differences is crucial for designing interventions that effectively support learners. Kruk
(2018) emphasized that repeated, structured exposure to speaking tasks, collaborative work, and
incremental challenges can significantly reduce FLA over time [6, p.31-57]. Similarly, Marwan
(2016) advocated for interactive teaching methods, such as role-playing, group discussions, and peer

99



feedback activities, as they provide safe opportunities for practicing language skills and reduce anxiety
[8, p. 25-35].

Based on these findings, the following psychological strategies are recommended for
overcoming FLA:

6. Developing self-confidence: Encourage learners to focus on progress rather than
mistakes and provide positive reinforcement to enhance self-efficacy [1, p. 85; 6, p. 45].
7. Cognitive restructuring: Guide students to replace negative thoughts (“I will fail” or “I

cannot speak”) with constructive self-talk (“Mistakes help me improve”), reducing anxiety and
promoting a growth mindset [4, p. 370; 3, p. 224].

8. Gradual exposure to communicative tasks: Begin with low-pressure pair and group
work, progressing to more complex speaking activities to build confidence [6, p. 33-36; 8, p. 30].
9. Supportive classroom environment: Teachers should foster a non-judgmental

atmosphere, normalize mistakes, and provide constructive, encouraging feedback [2, p. 632; 5, p. 160].

10.  Collaborative and interactive methods: Peer collaboration, group projects, and role-
playing exercises allow students to practice communication safely and enhance engagement [8, p. 25—
35].

11.  Tailoring strategies to individual differences: Consider gender, self-efficacy, prior
experiences, and personal motivation when implementing interventions [7, p. 61-70; 3, p. 224].

In conclusion, FLA is a multidimensional psychological phenomenon that significantly affects
learners’ communication, motivation, and academic performance. A comprehensive approach
combining self-confidence development, cognitive restructuring, gradual exposure to speaking
activities, supportive teaching, and collaborative learning can effectively reduce anxiety, improve oral
proficiency, and support successful foreign language acquisition. By addressing both emotional and
cognitive factors, educators can create an optimal learning environment that enables learners to
become confident and active users of a foreign language.
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