npodeciiiHOI TIsITBHOCTI B Cy4aCHOMY CBITI.

Jlireparypa:

1. Echevarria, J., Richards-Tutor, C., Chinn, V., & Ratleff, P. (2011).
Did they get it? the role of fidelity in teaching english language learners. Journal of
Adolescent and Adult Literacy 54(6), 425-434. doi: 10.1598/JAAL.54.6.4.

2. Echevarria, J. & Short, D. (2005). Teacher skills to support english
language learners.
ASCD62,813.http://www.kckps.org/teach_learn/pdf/group2/t_19_teacher.pdf

3. Wendy F. (2002). Book review of Making Content Comprehensible
for English Language Learners: The SIOP Model by Jane Echevarria. Journal of
Education for Students Placed at Risk (JESPAR), Vol. 7. Issue 1, p.16-17.

UDC 811.112+81°42
Salamatina O.
Markowska A.

FOREIGN LANGUAGE PUBLICISTIC INTERVIEW AS A
COMPLEX COMMUNICATIVE PHENOMENON

In the article the journalistic interview is considered as a coherent text in
combination with extralingual — pragmatic, sociocultural, psychological and other
factors.

Key words: extralingual factors, background knowledge, respondent,

interviewer, speech act, mutual understanding, linguistic unit.

Modern foreign language journalistic interview should be considered as a
complex communicative phenomenon, which includes, in addition to the text,
extralingual factors — knowledge of the world, guidelines, goals of the addressee —
necessary for understanding the text, i.e. we have to perceive journalistic interview
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as a complex system of hierarchy of knowledge. In other words, the interview is
not limited to a specific language statement. It is considered as a coherent text in
conjunction with extralingual — pragmatic, socio-cultural, psychological and other
factors [1, p. 136].

Thus, when creating an interview, the author uses two types of knowledge:
verbal and background (primary), the latter of which form the information base of
the subjects of communication. Background knowledge is the joint knowledge of
the respondent, the interviewer and the reader, which reflects the general ideas
about the world around them, forms stereotypes of behavior and moral and ethical
laws of existence. Such knowledge, which relates primarily to geography, history,
public life, art and culture, customs and traditions of the country of the studied
language, reflects the background vocabulary, which is known to all members of
the linguistic and cultural community. The Germans are aware of the fact that “der
Ku-Damm” is an abbreviated name for “Kurflrstendamm?”, Berlin’s central street
with shops, hotels and restaurants, and “TEE-Zlge / Trans-Europa-Express-Zige”
Is a trans-European express train that runs between the largest Western European
cities; that “West Athen” is the figurative name of Munich as a city with many
museums, theaters, developed musical culture and architecture, and “Weiler
Sonntag” is the name of the first Sunday after Easter. The author, operating with
background knowledge, verbalizes the information that accumulates in the process
of life. The reader correlates this difference with his own knowledge and interprets
it. Therefore, background knowledge ensures the success of the speech act,
because it is the information fund, the only one for the creator of the text and its
interpreter. The presence of background knowledge explains the process of mutual
understanding between the author and the reader, although the tasks are different
[5, p. 116].

Thus, in a modern foreign language interview, the respondent and the
interviewer use not only isolated language data, but also all their experience
(linguistic and social), knowledge, interpretive mechanisms that appear in the

processes of categorization and conceptualization of the world.
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The reorientation of scientific interests in modern general linguistics is
manifested not only in the transfer of attention from object to subject, but also in
the transition to the study of units with a high level of complexity. Their successful
study is no longer due to the previously existing methods of linguistic research. To
cope with the pressing tasks, it was necessary to move from the unit of concept to
the identification of the entire structure of cognitive processes. Thus cognitive
linguistics arose — a new linguistic direction, which focuses on language as a
cognitive mechanism involved in the representation (coding) and transmission of
information, while cognitive mechanisms and structures of human consciousness
are studied through linguistic phenomena [3, p. 109].

Until the early 1990s, foreign cognitive linguistics was a collection of
individual research programs that were almost unrelated. However, already in the
mid-90’s in Europe the first textbook on cognitive linguistics “Introduction into
cognitive linguistics” by F. Ungerer and H. Schmidt was published [7]. Among
modern cognitive scientists it is expedient to name S. A. Jabotinska [2], I. S.
Shevchenko [4], H. Strohner [6] and others, who constantly emphasize the
importance of the “human factor” in language in their works.

The fact that at the present stage more and more linguists are beginning to
share the concept of cognitive conditioning of basic linguistic units and structures,
leads to a shift in the focus of research from obvious superficial textual
representations (forms of expression) to the actual semantic units and structures of
human knowledge and at the same time, to a greater or lesser extent, are reflected
In language units, participating in the processes of generation and interpretation of

language messages.

Jlireparypa:
1. ApytroHoBa  H. . Juckypc  SI3pIkO3HaHME. bosbioit
SHIIMKJIONIeIHYeCcKuid cimoBaphb. M.: CoBeTckas sHukoneaus, 1998. C. 136-137.
2. Xaobormnckas C. A. KorHuTuBHas JMHTBUCTHKA: IPUHIIAIIBI

KOHIIETITYaJIbHOTO MOJCIUPOBaHUs. Jlinesicmuuni cmyoii: 30. Hayk. cT. Yepkacu:
151



Cista, 1997. Bun. 2. C. 3-11.

3. [Momtoxxun M. M. OyHKIIOHANBHUN 1 KOTHITUBHUI aCIIEKTH aHIIIMCHKOTO
CJIOBOTBOpPEHHS: MOHOTpadia. Yxkropos: 3akapmnarts, 1999. 240 c.

4. Ileuenko M. C. OO HUCTOPUYECKOM pPa3BUTUU KOTHUTHUBHOIO M
[IParMaTUYECKOro AacIleKTOB AUCKypca. Bichux Xapkis. nay. yw-my im. B. H.
Kapaszina. Xapkis: XHY iM. B. H. Kapasina, 2000. Ne 471. C. 300-307.

5. Schwarz M. Einfiihrung in die kognitive Linguistik. Tibingen, Basel:
Francke, 1992. 478 S.

6. Strohner H. Textverstehen. Kognitive und kommunikative Grundlagen der
Sprachverarbeitung. Opladen: Westdeutscher Verlag, 1990. 550 p.

7. Ungerer F. An Introduction to Cognitive Linguistics. London and New
York: Longman, 1996. 293 p.

YK 81°1(043.2)
Capuunsbka /. O.

I'nymakosa O. 1.

THE USE OF INTERNET TECHNOLOGIES IN THE STUDY OF
FOREIGN LANGUAGES IN THE SCHOOL

(BUKOPUCTAHHS IHTEPHET-TEXHOJIOI'IH TP BUBYEHHI
ITHO3EMHUX MOB Y HABYAJIBHOMY 3AKJIAAI)

Y cmammi docnidoceno 3acmocysanus inmepakmueHux mMemooieé Hag4uamHs,
a MakKodC GUHUKHEHHS HOB020 HANPAMKY V GUBYEHHI IHO3eMHOI MO8U 34
donomoeorw [nmeprnem-pecypcis i3 3acmocy8aHHAM PIZHUX NPUHYUNIB.

Knwuosi choea: inmepakxmuseni memoou, innosayis, Inmeprnem-mexnonoeii,

MyTomumeOis, ougeperyiayis, onmumizayis.
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